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Abstract: The future of every nation is predicated on the quality of her education and in the students it produces. This study was carried out to 
assess and identify the physical facilities available, examine the state of these facilities and to determine community assessment of the quality of 
the physical facilities and find out the overall condition of the facilities of Secondary schools in Obi Local Government Area. The study revealed 
that public secondary schools in Obi LGA were sufficient in teachers but were in serious lack of classrooms, toilet and health facility, good 
water supply, good power source and parameter fencing. For the most part, it was discovered that the communities were satisfied with the output 
of the teachers as seen in the students but were significantly dissatisfied with the general state of the public schools in Obi LGA. it is therefore 

recommended that continuous inspection be carried out to determine the state of the schools and adequate funding be made available for the 
provision of necessary facilities for the school, thus, making it a conducive environment for learning. 
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Introduction 
The general decline in the quality of education in Nigeria has 

been very alarming, and there is a large outcry by the 

populace to this effect. The most of the complainants of the 

quality decline in Nigeria’s education is largely heard from 

employers of labour and most often they blame this decline on 

the students and candidates for employment with the popular 

clause: “they are not employable,” only a careful few give 

consideration to the environmental factors that may be 

responsible for this decline and one of which is school 

facilities. According to Olaniyan and Anthony (2013) there 

are different kinds of problems facing the quality of Nigerian 
educational system ranging from mismanagement of 

resources to the declining standard of education. Continuous 

outcry regarding the subject has continue to yield little or no 

result. School administrators largely in the public sphere seem 

to be less concerned about the maintenance and adequate 

utilization of school resources as revealed by their poor 

maintenance (Danjuma & Adeleye, 2015). It is without doubt 

that the availability and unavailability of school facilities 

influences the educational performance of students and also 

affects the society, Farombi (1998) agrees “mutantis 

mutandis” that if a nation be wealthy it would reflect in her 

educational quality, thus, a wealthy nation should be able to 
provide for quality teachers, quality infrastructure and 

conducive learning environment for students to learn with 

ease and produce good results.  

There are certain academic heights and standards if hoped for 

then certain conditions must be assured. Educational quality 

as delivered by teachers and the pupils’ academic 

achievement thereof is dependent on several variables 

(Asiyai, 2012), one of which is school facilities. School 

facilities is therefore considered as all other material and 
immaterial resources that is used within an educational 

environment to aid learning. From the remarks of the Federal 

Ministry of Education (2009); Iniodu & Ogungbemi (2020) 

conceptualized quality assurance in education as that which 

encompasses functions and activities such as teaching, 

research, staffing, students, buildings, facilities and 

equipment, service to the community and the academic 

environment as a whole. However, given the state of 

education in Nigeria as similar to the health sector, which was 

originally intended to save lives and properties but has now 

invariably become a transit route to the irrecoverable journey 
of death (Ishor & Adaranijo, 2019; Ugal & Adaranijo, 2020) 

in the same vein, the education sector may now be in the 

transition phase of becoming an institution leading to the 

death of educational services as provided by government. The 

studies of Owoeye & Yara (2011) exposed that many 

researches have reconciled the relations between a successful 

educational endeavor and the availability of physical 

facilities, the school building, furniture and fittings are greatly 

emphasized. On this note Olutola (1982) had earlier 

contributed specifically that the availability of the school 

building amongst other plans contributes greatly to academic 

performance, they enhance academic activities and make 
learning easier (Fara, 2011). In conjunction, the studies of 

Suleman and Hussain (2014) posited that to determine the 

educational system of a nation, the secondary education is 

considered as fundamental in such evaluation. This is so 

because the quality of students in tertiary education facilities 

is largely dependent on the products of secondary schools.  

The physical environment of a school refers to the physical 

characteristics of the school environment, these includes 
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classrooms, classroom size, fence, desks, chairs, white/black 

boards, rugs etc. while students and teachers are considered 

the main elements of the classroom (Suleman & Hussain, 

2014; Akomolafe & Adesua, 2016). Different studies have the 

disposition that there is a negative significant correlations 

between the physical environment of a school and student 
academic performance, this position is further expounded by 

the observations that the student sitting in an intolerably hot, 

air tight room listening to a teacher would not learn as much 

as they would in a comfortable open space (Halstead, 1974). 

However, in today’s world where formal education is 

prioritized as against the informal, the classroom environment 

has become a necessity and these school buildings are 

designed in such a way that attracts students from outside and 

create a desire in them for education. “Physical environment 

plays a central role in any activity and makes it more 

conducive, successful and achievable” (Suleman & Hussain, 

2014; Alimi, Ehinola & Alabi, 2012). The development of 
infrastructural facilities is a vivacious potency geared towards 

improving the value placed on school facilities, but the 

provision of good water source, sewage, sanitary, electricity, 

drainages, (Oladunni, Oladipo & Ayo-Vaughan 2014) fences 

and access roads are essential variables that contribute to the 

educational development of students who attend these public 

schools. Jajac, Knezic and Marovic (2009) argued that the 

maintenance of public facilities is a tedious task accompanied 

with aspects of decisions that should be prioritized. The study 

of Mojela (2013) identified more than a few factors that may 

contribute to the deplorable conditions of public school 
facilities in South Africa which may also apply the Nigerian 

environment. These includes  insufficient government 

intervention, poor sense of ownership by participating 

stakeholders, poor funding, vandalism, insecurity (especially 

in rural areas), poor/deferred maintenance culture and 

overcrowding.  

 

1.2 Statement of the problem 

Uncontestably true, that schools are established for the 

purpose of teaching and learning, nonetheless, the 

instructors/teachers and students should be well and 

favourably accommodated for this process (Alimi, Ehinola & 
Alabi, 2012). It is without any form of equivocation that one 

of the most contested issue amongst educational stakeholders 

is the decline in the quality of education. Though this decline 

in the quality of education is often attributed to the quality of 

teachers, curriculum amongst other academic materials, 

learning environment and students’ attitude to learning. 

However, little attention has been given to specifically 

address the posthaste deterioration of the physical learning 

environment to which these students are meant to learn 

within. Of more interest to this study are the secondary school 

facilities as provided for by the government and to what 
extent do these schools have a learning environment that are 

conducive for learning in the true sense of the word? 

Unarguably, public school facilities in Nigeria are way behind 

in terms of school buildings amongst other facilities. The 

condition keeps getting worse that parents now do not give 

public schools a second thought when considering where to 

submit their children for formal education. This has given a 

high rise to the propagation of private owned schools. 

This current paper was specifically designed to identify the 

physical facilities available, examine the state of these 

facilities and to determine community assessment of the 
quality of the physical facilities and find out the overall 

condition of the facilities of Secondary schools in Obi Local 

Government Area. It is to this end that the paper poses the 

question, is there any hope for education in Nasarawa State? 

 

1.3 Conceptualizing education  

The concept of education may not necessarily have a straight 
jacketed generally accepted definition as this suggests that 

“there is no water tight compartment to knowledge”. There 

are several definitions for the concept of education as there 

are many authors. Kaita (1969) attempted to define education 

as “learning which involves training and bringing up” and 

Peters (1987) postulated that education is the process of 

socialization, enculturation and the transmission of that which 

is considered worthwhile to those who are committed to it, 

regardless of age or status. This conceptualization suggests 

that going through it (education) reveals the willingness to 

want to improve upon existing status. Okafor (1988) saw 

education as “the process of acculturation through which an 
individual is helped to attain the development of his/her 

potentials and their maximum activation when necessary” 

while Cremin (1971) defined it as a “deliberate systematic 

and sustained effect to transmit, evoke or acquire knowledge, 

values, attitudes and skills”. The foregoing definitions of 

education suggests that to be considered “good education” it 

is therefore the art of making available to successive 

generations the organized knowledge of the past.  

 

1.4 The concept of school inspection 

In the Oxford Advanced Learners’ Dictionary of current 
English, the word “Inspect” is defined as: “Examine 

carefully” or “Visit officially to see that rules are obeyed, that 

work is done properly etc”. Beyond this definition, the main 

emphasis of inspection is on the improvement of learning and 

teaching activities in the school. It tends to critically examine 

and evaluate the school as a place for teaching-learning 

enterprise. Inspection, because of its focus on monitoring and 

evaluation of academic performance and development in 

schools, is always carried out with the intention of 

maintaining and improving on the quality of learning of 

students. It tends to improve all factors that affect teaching 

and learning in our school system. Inspection is always 
initiated by agents external to the school. These agents, called 

Inspectors usually come from either the Federal or the State 

and the Local Government Inspectorate Services. As earlier 

mentioned, their focus is on monitoring, evaluating and 

facilitating the teaching/learning activities in schools. They 

also ensure that effective and appropriate teaching methods 

are used. Where deficiencies are observed, they often 

recommend the use of remedial actions. At the end of 

inspection visits, reports are usually written to detail 

identified strengths and weaknesses of the school with 

appropriate recommendations for improvement. 
 

1.4.1 Reasons for school inspection  

Briefly, these are: 

a) For the Purpose of getting Government Approval: 

b) Inspection for Operational Improvement 

c) Inspection of Schools for Programmes’ Recognition. 

d) Inspection of School as a result of Situational Demand 

 

1.4.2 Commonly examined components of the school 

system 

In treaty with the findings from the studies of Arong and 
Ogbadu (2010) on the major causes of declining quality of 
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education in Nigeria: from administrative perspective, it was 

noted that during inspection, attention is often focused on a 

number of the aspects of the school system to ascertain 

standards. These include organizational structure, 

achievements, relationship with the immediate community 

and the public, curriculum delivery, information system and 
the school climate amongst others. Some of these components 

will now be expatiated upon as follows: 

i. School Organization  

This is the general arrangement of the human and material 

resources available in the school for the attainment of 

educational objectives. It is assessed during an inspection by 

evaluating the length of school year, length of school day, 

length of class periods, size of classes, student-teacher ratio, 

relative location of classrooms and other aspects of the school 

plant, enrolment in school, general school attendance etc, and 

the inter relationship among them. 

ii. School Administration 
This is the implementation and facilitation of the programmes 

and the management of the school resources for the 

achievement of the school objectives. It includes the 

examination of issues which are related to Ministry of 

Education/Teaching service Commission policies, meetings, 

self evaluation, financial records and reports, internal 

accounting, auditing of funds, student boarding and/or 

transportation etc, school records and reports, philosophy, 

methods and objectives of the school, school community 

relationships, supervision of school work, supervision of 

curricular activities etc. 

iii. Personnel  

Assessment of school personnel includes the examination of 

number, qualification and certification of teachers, types of 

non-academic staff available, salaries, the qualification and 

leadership of the school administrator, present personnel 

policies of the Ministry and the Teaching Service 

Commission, In-service training programmes, teachers’ 

punctuality in school, regularity in classes etc. 

iv. Pupils  

Things to consider under the evaluation of pupils are issues 

related to admissions, attendance, health and sanitation, 

promotion, examination, progress reports, grading and 
reporting system to parents and other agencies, co-curricular 

activities, student records, discipline etc. 

v. Programmes of Studies 

The focus here is the nature and quality or adequacy of the 

school programmes. This includes graduation requirements, 

curriculum and/or instruction instructional materials including 

text books, guidance and counselling, libraries, laboratories, 

teacher’s teaching load, distribution of subjects, subject 

allocation, regularity of teaching, methods of classroom and 

or laboratory operations etc. 

vi. Plant and Equipment  
In assessing school plant and equipment the following are 

taken account of; site situation and location of school plant, 

construction of school plant, sanitation, ventilation and 

general hygienic conditions in the plant, equipment, lighting, 

administrative space, classroom space, space for co-curricular 

activities, maintenance services, security services etc. 

vii. Other Items 

In an ideal school inspection, some of the other areas that are 

examined include school-community relationship, community 

use of school plant, space for special programmes (music, art, 

physical education, community health centre etc) safety 
regulations, visitations, Parent Teachers Association, 

Methodology 

A total of 35 secondary schools, including junior and senior 

secondary schools in Obi LGA participated in the study. The 

researcher was only observing the already existing conditions 

of the school facilities and thus, the ex-post facto research 

design of the descriptive research was employed. The 
researcher collected information that best describes the types 

of facilities available and their conditions in all the public 

secondary schools in Obi Local Government Area. 

  

1.1 Instrument and Method of data analysis 

A Questionnaire was developed for the survey of secondary 

schools in Nasarawa state. The questionnaire was developed 

to seek information on school location, available facilities, 

class capacity, functional facilities, teachers and 

qualifications. It also made provisions for community 

assessment of the schools, which was responded to by 

community leaders. 
The data collected was analyzed using the statistical package 

for social sciences (SPSS) 26th edition for a comprehensive 

and accurate analysis in the descriptive statistics. 

 

Results  
 

Table 1: Year of establishment of public secondary schools in Obi 
LGA. 

 

Year of establishment Frequency Valid Percent 

1972 1 2.9 

1975 1 2.9 

1979 1 2.9 

1982 1 2.9 

1992 3 8.6 

1996 2 5.7 

2000 1 2.9 

2001 3 8.6 

2002 1 2.9 

2004 1 2.9 

2005 1 2.9 

2006 18 51.4 

2007 1 2.9 

Total 35 100 

Source: Field work survey, 2020 

 

Table one above shows the year which public secondary 

schools in Obi LGA were established, of which it appears that 

18 secondary schools were established in 2006 (51.4%); 3 

(8.6%) secondary schools were established in 1992 and 2001 

each; 2 (5.7%) secondary schools established in 1996 while 1 

(2.9%) secondary school was established each year in 1972; 

1975; 1979; 1982; 2000; 2002; 2004; 2005 and 2007. 

 
Table 2: Number of teachers in Obi LGA by qualification. 

 

Number of teachers by 

qualification 
Frequency Valid Percent 

SSCE Nil 0 

OND Nil 0 

NCE 283 46.47 

HND 1 0.16 

B.Sc 277 45.48 

B.Ed 32 5.25 

MSc or MA 13 2.15 

PGDE 3 0.49 

Total 609 100 

Source: Field work survey, 2020 
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Table 2 above is a representation of the total number of 

teachers in the 35 public schools in Obi LGA according to 

their qualification. The data revealed that 1 (0.16%) teacher 

had a HND. 283 (46.47%) and 277 (45.48%) were NCE and 

B.Sc holders respectively, 32 (5.25%) represented those with 

a B.Ed, 13 (2.15%) MSc or MA and only 3 (0.49%) had a 
PGDE.  

 
Table 3: Number of ICT compliant teachers in Obi LGA. 

 

Teachers Frequency Valid Percent 

ICT Compliant 113 18.56 

ICT non-complaint 496 81.44 

Total 609 100 

      Source: Field work survey, 2020 

 

Table 3 shows that of the total 609 teachers only 113 

(18.56%) were ICT compliant while 496 (81.44%) were non-

compliant. 

 
Table 4: Number of offices in public schools in Obi LGA. 

 

Range of number of offices Frequency Valid Percent 

0 – 4 31 88.6 

5 – 9 4 11.4 

Total 35 100 

    Source: Field work survey, 2020 

 

Table 4 above shows that 31 (88.6%) schools had between 0 
and 4 offices while only 4 (11.4%) schools had between 5 and 

9 office space. 

 
Table 5: Number of classrooms in public schools in Obi LGA. 

 

Range of number classrooms Frequency Valid Percent 

None 1 2.9 

1 – 5 6 17.1 

6 – 10 21 60 

11 – 15 4 11.4 

16 and above 3 8.6 

Total 35 100 

  Source: Field work survey, 2020 

 

Table 5 shows that 1 (2.9%) school did not have classrooms, 

6 (17.1%) schools had between 1-5 classrooms, 21 (60%) 
schools had between 6 - 10 classrooms, 4 (11.4%) schools had 

11-15 classrooms and 3 (8.6%) schools had 16 and more 

classes. 

 
Table 6: Classroom capacity of public schools in Obi LGA. 

 

Classroom capacity Frequency Valid Percent 

Nil 1 2.9 

40 5 14.3 

45 2 5.7 

50 26 74.3 

100 1 2.9 

Total 35 100 

    Source: Field work survey, 2020 

 

Table 6 above shows that 26 (74.3%) public schools in Obi 
LGA had class capacity of 50 students, 5 (14.3%) schools had 

a class capacity of 40, 2 (5.7%) schools had a capacity of 45 

students and 1 (2.9%) had a class capacity of 100 students, 

while, 1 representing 2.9% of schools in Obi LGA had no 

existing classroom.  

Table 7: Current number of students per class in public schools in 
Obi LGA. 

 

Current students per 

class 
Frequency Valid Percent 

≤40 11 31.4 

41-50 6 17.1 

51-60 6 17.1 

61-70 4 11.4 

71 and above 8 22.9 

Total 35 100 

   Source: Field work survey, 2020 

 

Table 7 shows the current number of students per class in Obi 

LGA, where 11 (31.4%) had ≤40 students per class, 6 (17.1%) 

had 41-50 students per class, 6 (17.1%) had 51-60 students 

and 4 (11.4%) schools had 61-70 students per class, while 8 

(22.9%) schools had 71 and more students per class. 

 
Table 8: Classroom condition of public secondary schools in Obi 

LGA. 
 

Condition of 

classrooms 

Frequency Valid Percent 

Very bad 17 48.6 

Bad 12 34.3 

Good 4 11.4 

Very good 2 5.7 

Total 35 100 

    Source: Field work survey, 2020 
 

Table 8 shows the current condition of the classrooms of 

public secondary schools in Obi LGA. 17 (48.6%) and 12 

(34.3%) were in very bad and bad conditions respectively, 4 

(11.4%) school classrooms were in good condition, while 

only 2 (5.7%) were in a very good condition. 

 
Table 9: Utility facilities in public secondary schools in Obi LGA.  

 

Source of drinking water Frequency Valid Percent 

None 28 80 

Underground well 5 14.3 

Stream 1 2.9 

Borehole 1 2.9 

Type of toilet 

None 15 42.9 

Pit toilet 13 37.1 

Water closet 7 20 

Type of health facility 

None 17 48.6 

First aid kit 18 51.4 

Is the school fenced? 

Yes 1 2.9 

No 34 97.1 

Source of Power supply   

None 8 22.9 

PHCN/Solar 2 5.7 

Generator 25 71.4 

General functionality of facilities 

Not functional 1 2.9 

Averagely functional 34 97.1 

Optimally functional 0 0 

Total 35 100 

Source: Field work survey, 2020 
 

Table 9 above shows that 1 (2.9%) school had a stream, 1 

(2.9%) school had a borehole, 5 (14.3%) schools had  
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underground well and 28 (80%) of the schools had no source 

of drinking water. 7 (20%) schools had water closet toilet, 13 

(37.1%) had pit toilet, while, 15 (42.9%) had no toilet facility. 

18 (51.4%) schools had only first aid kits and 17 (48.6%) had 

no health facility. 34 (97.1%) had no school fence and only 1 

(2.9%) school was fenced. 8 (22.9%) had no source of power 
supply, 2 (5.7%) had access to electricity and solar and 25 

(71.4%) relied on generator for power supply and on a general 

note 34 (97.1%) of the schools that had a few facilities were 

only averagely functional. 

 
Table 10: Community assessment of quality of students, teachers 

performance, physical facilities and overall condition of the schools 
in Obi LGA. 

 

Community 

assessment 

Not 

Satisfied 
Undecided Satisfied 

Very 

Satisfied 
Total 

of students 
produced 

7(20%) 2(5.7%) 20(57.1%) 6(17.1%) 35(100%) 

of teachers 
performance 

2(5.7%) 4(11.4%) 11(31.4%) 18(51.4%) 35(100%) 

of physical 

facilities 
35(100%) Nil Nil Nil 35(100%) 

of overall 
condition of 
the school 

34(97.1%) Nil Nil 1(2.9%) 35(100%) 

Source: Field work survey, 2020 

 

Table 10 above is a representation of the general assessment 

of community members of the schools in Obi LGA. Of the 35 

schools surveyed, the communities were satisfied with the 

quality of students from 20 (57.1%) schools, they were very 

satisfied with the performance of teachers from 18 (51.4%) 

schools, while, 35 (100%) and 34 (97.1%) of the schools had 
the remarks of “not satisfied” for physical facilities and 

overall condition of the schools respectively from the 

community. 

 

Discussion 

The results of this study as given above shows that most of 

the secondary schools in Obi local government area were 

established in the late 20th century and have long been 

graduating pupils into tertiary institutions. The government 

have recruited the most qualified of teachers with the 

minimum qualification of a National Certificate in Education 

(NCE) to teach students in this local government, however, it 
also reveals that only a negligible number of the teachers have 

proceeded further to update their knowledge with a Post 

Graduate Diploma in Education (PGDE) and of all, less than 

50% of the teachers are Information Communication 

Technology (ICT) compliant. The implication of this is that 

even the pupils will not be knowledgeable in ICT and will 

eventually have to enroll for separate studies in other 

educational facilities to be knowledgeable in the operations of 

ICT. 

It was also revealed in the study that secondary schools in Obi 

LGA are lacking office space and the few schools who may 
have office space are not furnished for the teachers. Most of 

the secondary schools do not have sufficient classrooms for 

students and even amongst the ones with classrooms the 

students are overcrowded in them due to the shortage of 

classes and their very bad conditions in addition to the lack of 

good source of drinking water, poor/no health facility, no 

toilet facility and lack of school fence. This poses a great 

danger to the security of lives and properties of the school, 

staff and students. This findings corroborates that of Uline 

and Moran (2014) who explained from their studies that there 

is always a message communicated to the public in the 

manner in which a school building is design, built and 

maintained. 

When community leaders were asked on their assessment of 

the schools, regarding quality of teachers and students 
produced they had a good satisfaction level, however, 

regarding the physical facilities and general assessment of the 

schools, the community were greatly disappointed. It is 

therefore pungent to understand that the how and when of a 

school’s structural facilities either reinforces or negates 

already established goals of teaching and learning (Uline & 

Moran, 2014) which in this case it is a negation of the 

ideology of a conducive environment for teaching and 

learning.   

 

1. Conclusion and recommendations 

In conclusion, this study therefore reveals that there is paucity 
in school infrastructure for public secondary schools in Obi 

LGA. Though the government have done reputably in the 

recruitment of qualified teachers to educate the pupils, of 

which the community agree to have satisfactory results in the 

service of the teachers, however, this same teachers do not 

have conducive environment to educate the pupils as do the 

children also. It was also revealed that the heath and security 

condition of the public secondary schools and her inhabitants 

are vulnerable as they do not have adequate health facility for 

times of need and the absence of school parameter fencing for 

security purposes.  
This study therefore recommends the following: 

a) More classroom and office structures should be built for 

the purpose of decongesting other classrooms and for 

conducive learning. 

b) Teachers should be encouraged to have in-service 

training on the use of ICT. 

c) More and frequent inspections should be carried out on 

the school facilities of the secondary schools. 

d) Equipment should be provided for the schools, 

particularly for the use of the science students. 

e) Boreholes should be drilled in each secondary school to 

provide safe and clean water for the students and staff. 
f) More and good toilet facility should be provided in each 

secondary school. 

Parameter fencing should be constructed in each of the 

secondary schools for the purpose of security and to forestall 

every unwanted access by insurgents.  
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